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RERE:

AR B HE R FNEAFHFT A WES R TATEARR Hm, HiT TRl E

TAE—MAERA, P IR TROMBEA LS AMRFFEEA., RESHE T, 2FABAANFHG
TiFEN %, WK AL EESTAT EAATREZARARANEMNKF T EHENAFATFEL., R
4R L FF AR IR BAF UL, RS AR AR BB R UL A AE 42 N AT B AR AR

KW TAERIe; wiFdl g ARRGE A M, AR

FESES: HO59

N glg

TAEIE|Z (working memory, fEIFR WM) & — Tiji 85 25
DR, TN IEFE BRI (S BT R B A1 5 R AF
KL B RMINENES), WG S8 HEEIN T s H
&, WEAF TRLNNSE . B TR S 1 DR
(Baddeley & Hitch 1974), L{FILIZHA BT o HAEE A4 IAA

2010; Cowan, 2010; Juffs & Harrington, 2011). HH, T{E
D1 MR 2 F a8 (individual differences in WM ) H. 1%
31T XL IFF 2488 (Engle et al. 1999; Tlkowska & Engle
2010; Swanson & Berninger 1996) » T TAFif |2 MEZE FA]
A — A E BSOS TAFCIC BRI AT @A M (domain-
general) 54504 % (domain-specific) [A]#, B T{FiC 12
G N —}g A A8 (unitary construct) (Ikeno 2006; Miyake
2001) AHF 5T % LFNZRX AN E TAECIZT B s
Wi, 2t A& R A T IX — s, R EATTRE TARILTZ
MEZEFARFHIIATH -

KT LIFCIZ 2GR~ aFI AREEEEW
KEH BT R BR IR . TR F W (the domain-specific
view ) 5545 55k 8 B M (the domain-general view). 4038 5
WL DA B3 9 A S AEL Y (the resource-sharing account) {8 3
(Daneman & Carpenter 1980; Just & Carpenter 1992), AT

XHERARIRAG: A

XEHRS: 1672-0962 (2012) 05-0022-05

TRICIC B AR 71 AT MAAE W] RIG55
Pl e & U T 5 SOE & BIAS RIS i TAN#
TER AR TARCICBHRE - tha, T —AN e S
BORTTEL T BRE SR IS MK, TEPTES & (reading
span) KA. TR RELAE D ResR . RITHU TR AR
FINET BRI, At AT LR B 2 R B ISR A B AR I E . Al
DM e s M2, TEEUF IR JE (operation
span) WA HT. BT ECETF B RE DESS. fthTFZ VAR
ZIEHRA TR, HE RO BRE G E R mE . B
DUth i TSR BE A (Miyake 2001) . 020, 50
— RNy TR R A AR & U8 T F T A7l RN LY
oG (Al MATE AR [F] U A B0 2 T REAN ] -
59U R R], 00 A TR Z 2 —F
Gi—REAMETTR, R SSOAERNE S Bl R
FEHIFE AL (the controlled-attention model) (Engle et al. 1992;
Engle et al. 1999) I\ g, TAFICIZ% & B ILIZ 2 2 Al
HEEGRENLERE, FERRERANRERZE. TIF
iLles s, FelRH e EEslae ). 2B £
B~ M T BAR A 2 ShRYEE J) - Cowan % A (Cowan
2005; Saults & Cowan 2007) tHHFRLIM &, A NEFEE—T
M TAEIZIZ s TVEIC 1288 (a central working memory
faculty) o bW, WHM—MIAH, A—PIEEEER

A B 2012-06-18 A4 A: AL AZER4AMAEEL (10BYY010) AHFHRALAAT AL LK

EAMA (2009JID740007 ) &9HF T AR

YA AR (1978-) . F, JTARINEBINRRFEERFTFRRF, L, AR5 @ SEEFTF,
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O )| gt AR TAE RIS B AR R

FEIMEN TIECILT &, &7 EARSSMER 2 MM T
e AU B A e

HZ%LIFCIC 2B NR—EFN 2HRET T —&
HISEUERTFE - —TJ71H > Engle J H[RISH DL f2 Cowan 55 A& B
FAAE— IS U TP TARID AR / B B e 4% T
VEIRIZT 1, L4 (Engle et al. 1992; Engle et al. 1999;
Morey & Cowan, 2004; Saults & Cowan, 2007). %—7J5
WEMRLMEREI . RISES - WiLEEEHEZEPN
MER TAFCIC T B SR 7 A (Tkeno 2006; Shah &
Miyake 1996; &5 2011). g2, DAESOEMRAYEE R
A—2 HtbA LERFFFE—PI5E . DIERR TIRCIZH
AUEE 1 S R R AR AT 7 R 2 IR T S — AT 5t
NREEMT B MEZE T TIATH RN TI « &R
H X[l -

AR R, TR A RERZ TR (plastic) . FHRN
Il ZREE 2 TEIRT. A & (Klein & Boals 2001; Shipstead et
al. 2010). I3RS TARIDICESRIB . A58 4 K
MFEYIZRRESE = TAFICI A & (5Kl 2008) . {Hamid [11%
PIZRTER @ TAFIC I AR I PR AN ? 05 2 i
YR E LIl AR B AT 2 B EMAE? X
AT IR LA - AT SR AT @i b
i RE = TR AR S BRI IS 9 R85
XAl -

E=ZA TR AR S R g B s~ 3EE
W I BEMIEL T B o S ) 121 B fi 9] Y Daneman Al
Carpenter 1 1980 4%, 2t 5% LAFILICMEZE T2 81
55 CHkEoR, DB & 51 5 A B E U)X (Daneman
& Merikle, 1996; Juffs & Harrington, 2011). %£F Daneman
F Carpenter (350, AL T HIET S EAES - Bk
TS ) R B K X BT T AR 2 BE AR ] (5] 13
T i A o S AR ) e T SRR - B
ISR TE A B TR, Wi T E—F
PRI AT TES A o s =R AL S FEIIgRi o &
ME. WhmESMFENgGRRRT, W R, BT
TRt o IR AR L PERIZRN R SO E R, RS — A
SKIE BB T S BRI E A RIS B PR B R IR i i -

KT NG X =T RS20, R S 4ot
TEFDWA A ET - T aUsE A, BT IR EEE
U, TR S RAZ R E B IR / ok TARIC I 4R
WIBEST. FTLATEEHE LRIy, R RTERTA =4 &
55 BRI RAZ 22 & T an - E TR0, T
TEICIC B AU 71 THFE IR A 2 SO AR R A5 T
TRLI AR, BRCRIELR SR S 5 40 BRI TARIDIC A
. AIEENT T RIS G B T R IR A R
B ET Rl RN HE R IR R AR e X 7 i
M TARICI R RN AIZ AR - Eil. R8RSR s

T 7ECEIgRATG . DAL SN 2R B AL
MECF T AL R R MRS 2 BRI AN Z B G R L -

= Tk

X

57T ZAREE R A EBES I T AN FRINAL W
HFERGIRE D BRI - FTE SRR BT RKIMEINA K
P =R, M40 = RGRIEE L L%k
Hisd 1 3EEL U g, Jif Km0 s e
TIITETE RO, AT DLJCRRERS 5] 52 H i b (R SO
FOBE e AR R T U 1 2O S b
JER o TOENER s B a A GETT T AR 56 4 -

N GIERE R WK S Tal A i As =2 R R IVERUR
TS 18] 58 — 2 HATF 2400 BRI a1 T 181125
JEMI TR 58 — A M2 R, BIRER B2 7R 1=
N2 G - Sad Rar A2 IgE. galiy D ERen
JE I = T

e

OISR E R E-Prime, SKHT HAH 22, BEE
K M2700 & =M1 -

FAEW kS S

IR [ B TORE AR S5 60 1 B T B bl R e
ZAESSHEE R LB T
Bk E S TAEILIZ R =TT 4 (Unsworth et al. 2005) - i
FHEHEE 75 AEE 1R 75 DNESCFRE fEiR LB T 27R
TR LT B SRR e i Aot 502 DLIEE  BEERY
ko T HA TR B S IME - T ARIEESSHY
dEEth bR 7RI S AR ROGE . BRI S T ER
77 BRAFRC R LB R DL R B S R SO R 0 - Bl
HA G S ML LRI —F R F I 28 AR A
MR TIE G ML - 85 R R, FTE RS 8 AE IR b 3
FAE TR IERRALE 90% DL L

MARKFRE - O 7 A B PaX SRR JA e EZC
IHTZEHE T GR3IF0TT - FEGR IR R fp RIS i B
EIN LIS 1a] o ZR3) 0 = #7030 —ER D NFEHAILGR ) &
TR )T PIWTE ~T » TRIR USSR ) 5 BRI AR
5 =B8R BEEITZ M) FIT & 2R gk > £ TE ML
Weisk B SE TR BB HIMT 57 L A — AT R S
4l “When I get up in the morning, the first thing I do is feed my
dog.” o P I [A] B 1 HAELR ) 58 — HR 70 #2295 B[]
2.5 bRz ASEL XN E, A FEE AR
Wi RGN ER IR - PIEA) IR, s diblbn. Z/5.  <2Zu0
WG EE. » HEERE L FEAM A, Hh—
MEE R BoAEE f o galsd s e g
M. B, | DT RP MIESR R L. 5L 800ms, 23
HELT —#0il o 2 TR TR T RHER 2 5 il
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(Automated Reading Span) ,



T RIMEINE KFF R 523 %

TERF R LB — 4 X35 aHERE (F, H, J, K, LN, P, Q,R, S,
T,Y). fREEf e BF55 R ITHE N T 2 R R 5101 ST
TERA i AN 0 7 BER 2R - Bt 1546, &
S AR BRI AN KEN3ET, FELEI-
BAXABI B RN L BE 52 2 IEFAENZHF BETECE -

KBTI BAES

fR#5 Daneman #/] Carpenter(1980) {42 8135 2. AT
BT JAENT ST AR SS o AR S5 i W T o S B R [
IF S IC AR LR S LI R St - SR R4S 60
PR A 8-12 A HA, Hod 30 A0y IE Y A
+ (40 “Kate should do well at school because she is a bright
child.” ) . 4 30 FFETE LEOEE FAER (U “Being an
environmentalist, I like to newspaper plastic bags.” ). JJ T £
TERTRHNIE & B TR 5 2000 32 SR Y[R — e 75 4h
26 ZAFIAENT 90 NEEAF. REHMTHE <24 IHFE
MRHELE R AR FIRT IERHZE T 90% UL R 60 F) 9540
o

N LA 2 RSN B B R . gl E e
WTEl «ding” —7, SAEWTE] “Kate should do well at school
because she is a bright child.” . U752 200ms 2 )5, & EH
HHASE “Does this sentence make sense? If yes, press the “F”
key.” . fElE g BT % “F 8
“J BERHIT 2 BT AR ATE 2 A5 @ - SR sE IS
(R o i 7 200ms, SO “ding” fJ—F . R
—4Jif “Being an environmentalist, I like to newspaper plastic
bags.” . HE MR, EOREORAZBEHINT - TERL5ERH]
W7 200ms f5, B HEL <3 KA B R NI T B A
TR G — B o ANEAIT BB IR RIS I B e AR A R
FTFG - ST RE " » REPOUTIR XS - XH 5%
BETFIE T —28 . AL 15 . GHE S AR &=
NEF 3 DR, FEPLEE - {152 A Hannon f{] Daneman
(2001) f T4 R i RE TERR [E1 17 1 B mT i 44 B O H e h
Wi B o O T RO SR MR . 7R 2 A
Bl et 4 HER>I R K 2 /1 3.

HF) B

T ARSI R G — R SIRBE VLS 8 AL
F 1~ 9 U BARRMMNLERD T - wil & e b
RFFNEM A, <+ . 1000ms 2 f5. BF 1~ 9 FlHLIKKE
W R MRS BRI R
I [A] 2y 1000ms, i 2 [A] {4 [FIBE Oy S00ms o 52 A& 7 5 20
500ms J5. BEfE B HEISCT BRI ERIES . Bk
INTEB AL AR A 2 BT IR XI5 B TP
SIECFRVEUE . I NER 7 i A o B A
DK 2 IRSITTGR RIRETH R . B RINKE, #%
A 3 R AURIEFEITZREPR L E, RN
1 MRRAREEFET ; WERIEFEIZORBAEPIR LT, MK
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key. If no, press the “J”

1k o BARECF TR ) HREDS IER R T2 P s 2R DL B R
FRINAKEE « IR/, #adieoem 6 KN 2 1Y
g5 ) R I BGE MR AR -

=. GRS

WARAE = AN AL S5 LRI RIS IR WA 1 BOx A
R o, SR BB OISR T ) R i S e A~
21T EEEZER (p E5109 035 F1.013) .« AT &
P15 5 B e A 22 A AR B 2 & K (p E .595) < LA
AIFFIEE R TR 51 5 EYIM KM LS
WFHE M A2 D IgR R 4 T BERARL. MSES
BESC AR BOE VBT T L e & 2 2 R X 3 5

EED=38
%1 EEESERNTEEES REREE (N=56)
£% HiT Jei b
TR 5.75 (477) 5.80 (.749) -.054 (p > .05)
isdEs 46.34 (16.31) 42.38 (17.95) 3.96 (p <.05)
W 38.80 (16.96) 40.70 (7.05) -1.89 (p <.05)

E/ERENE. BANENESE 6 EE 25 Wik
ST 2 AR . BN I8
JE I & m T AT mp s NI AR &
M50 2T AR50 o Bl A XM AL 55 e 195
BN FIgRA X . Bl lEd 5 OF2Imng. 1R
J7ARIMEIN GRS e = SRR IR 7 IR 2
XD, A ERA TR LIPS - A
It FAT IR HAA AT REAE 1 B 2 I 1] 55 45 )R AR = R T JIBE
J1s FTATEENT T B R G o) A TR sy - E
THGEMTH, @5 AR BT
LIRS SR REBAE T OFIg L, R PadE s C
IUFEALAE S e B BRI (WD T2 0 I ZRat - FAlE
HATTE0 0B 18] B 1 4 5 0 1 % M PO 20 5 T P ) 2
e FTEL. A AT BE SR B 15 P K & T e R 215
Bl KF DR e R b R i ) S5 P e AR 0
TR -

AW FE R LR R Tl 238 U5 1 2R Y T A
IR RER N 8. SRS RN 5iEFAMEY)
FSRHIM AT AR S A2 T BB, 515 S AR A
MBS B T R AR A AL o X B IR 32
FrR R USRI TARICI A BA R, SRR e SUsn) TAFD
10455 - BARRIN . 5 FEIRE DI S8BT T B
SR e R B 2O E IR A N B WAk N OE S ]
BRI T 5 5 H IR R BT B T T AR A
Ao XAEERENE T TAFCIZ AT LRIl A REERN
et ML RE SR AL B R

B TARIC T U 57 WL REAIR 0 M A e A 2 1) BB
EER. HEIGHAE. AT, BikEsze F gL
BB HEDUT MR SSEAL B IS - ATEL. BT IO 5T 4 A aE
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O )| gt AR TAE RIS B AR R

T B S HAM T TR AN 5 7 [V SR % 13 U sl [m] 7=
RN B AE A Frlt— 25T - 500 BT
ITESES M CEEIZRR R R RO, HECF A HTE
—ERE RIS R TR IE S AR BT LLRRRART ST AT
LA 5515 5 40 B Ok 7 B I e RE P 1 = AL B RE NI 0T
£55. 4l Cowan ¢ A\JF 4R~ B il iR AL PEAE 189 T
TEICIZ) FE 5% (Cowan 2010) «
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The Value of Volleyball in Campus Culture Construction

Chen Chunyan Chen Zirui Song Qing

Abstract: Construction of campus culture is an important aspect to enhance the function and effect of teaching and edu-
cation, to which more and more colleges and universities attach importance. Campus culture construction, however, is rich in
content and will be a challenge for us, because it is not easy to take hold of the main thread among many activities. As a most
popular sport, volleyball involves rich cultural connotations thanks to its long history of development in the campus as well as
its flexibility in the game organization. As long as we try actively to bring into play its different functions such as inheriting
culture, benefiting everyman, and bringing about innovation, its value in campus culture development can be made to come
true.

Keywords: volleyball; campus culture; cultural value; cultural function
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The Effect of Interpreting Training on Different Working
Memory Spans: Evidence for the Domain-specific View

Cai Rendong

Abstract: This study investigates the issue of domain-generality versus domain-specificity of working memory by exam-
ining the effect of two semesters of interpreting training on 56 participants’® digit span, reading span and listening span. Data
analysis indicates that the difference in reading and listening span between pre-test and post-test reaches a statistically signifi-
cant level whereas the difference in digit span between pre-test and post-test does not. The result obtained supports the domain-
specific view but is incompatible with the domain-general view.

Keywords: working memory; interpreting training; domain-generality; domain-specificity
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